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COBPEMEHHOE COCTOSAHME ITPOBJIEMbI PA3BUTUASA
I'OTOBHOCTHU CTYAEHTOB K PABOTE
B YCJIOBUAX NHKJ/IIO3UBHOI'O OBPA30OBAHUA
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B cmamwe obocnosana axmyanvrocmes npodiemvbl opMUposanis 20mogHocmu 0y0yuux nedazo2o8 Kk pabome 8
VCI08UAX UHKTIO3UBHO2O 00pa30anus. Packpeimo codepoicanue unKo3ueHo2o 06pazosanus, 0ano onpeoeieHue
NOHAMUIO «UHKTIIO3USHAS. 20MOBHOCHb nedazoeay. Ilodobpana ouacnocmuyeckas MemoouKa u yYCmanoeneH ypo-
6eHb pa3eUMus UHKIIO3UGHOU 2OMOBHOCMU CMYOEHNO8 BbINYCKHLIX KYPCO8, OYOYWUX neoazo206 U NCUxoio206.
1Iposedén cpasHumenbHblll aHAIU3 Pe3yIbmamos OUASHOCIUKY U COeNaH 8b1600 0 OOMUHUPOBAHUU CPEOHe20 U
HUdICe CPeOHe20 YPOBHS PAa3eUMUsL MO0 NPOGPHECCUOHATLHO 3HAUUMO20 KAYeCMEa, U Ymo 20MOSHOCb OVOYuuUx
neoazo206 u NCUXon0208 K pabome 8 YCio8UsX UHKIIO3UBHO20 00pA308aHUs CHOPMUPOBAHA HEOOCAMOUHO.
KiroueBbie ciioBa: HHKITIO3UBHOE 00pa30BaHuUE, IETH C 0COOBIMH 00pa30BaTeIbHBIMI TIOTPEOHOCTIMH, TIEHHOCTH
MHKJTIO3UBHOTO 00pa30BaHus, MHKIIFO3WBHAS TOTOBHOCTB, YPOBEHB PAa3BUTHS HHKJIFO3UBHOM TOTOBHOCTH.

H HKJIFO3UBHOE 00pa3oBaHME IOpa3yMeBa-
eT oOyueHue Jeteil ¢ 0coObIMU TOTPEOHO-
CTSIMH B 0011€00pa30BaTeNIbHbIX IIKOJIAX, UC-
KIIOYCHUE JUCKPUMHUHAIIMM W 00ecreueHue
ONarompUATHBIX YCIOBUH Ui Ka)XIOro peOeH-
Ka. DPPEKTUBHOCTh BHEJPEHUS MHKIIO3UBHOTO
MOJIX0/1a B 00pa30BaTENbHYIO CUCTEMY 3aBUCHT,
MPEXIE BCEro, OT MOATOTOBKU KBaTU(PUIPO-
BaHHBIX IEJarOTHYECKUX KaJpPOB, OCO3HAIOIIUX
COLIMAJIbHYI0 3HAYMMOCTH CBOEHM mpodeccud,
3HAIOIIUX BO3PACTHBIE M IICUXOJOTHYCCKHE
OCOOCHHOCTH BOCHHUTAHHHUKOB C Pa3IHYHBIMU
MATOJIOTHUSIMU PA3BUTHS, YMEIOIIUX PEaTU30-
BaTh KOHCTPYKTHUBHOE MEIaroru4eckoe B3auMo-
NENCTBUE MEXIY BCEMH CyOBheKTaMHu 0Opa3oBa-
TEJNBHOW cpenbl. AKTYaJIbHOCTb JaHHOW TEMBI
3aKJIFOYAETCS B TOM, YTO MPOOJIEMBI Pa3BUTHS
WHKITIO3UBHOTO 00pa30BaHUsl 3HAYUTEIHLHO BO3-
pociia U 3TO CBSI3aHO C T€M, YTO HEOOXOIUMBIM
YCJIOBHEM Pa3BHUTHUSI OYAYIIUX IEIaroroB sBIsi-
€TCsl TMOATOTOBKA YHHBEPCATBHBIX CIICIIHAIH-
CTOB K paboTe ¢ «ocoOsiMu» neTbMu. B Poccun
COTJIACHO JTaHHBIM MUHHCTEpCTBAa 00pa30BaHUS
u Hayku P®, 6onee 50% «ocoObix» aereit 00y-
YarOTCS B OOBIYHBIX WM KOPPEKIIMOHHBIX KJlac-
cax obmeobpaszoBarenbHbIX MKOI [4; 5; 6]. Co-
TJIACHO TTOCIIETHUM HCCIIEIOBAHUSIM YCTaHOBIIC-
HO, 4uTo 70% ponauTeneil OOBIYHBIX AeTed He
BO3PaXKAIOT TPOTHB COBMECTHOTO OOydYeHWUs,
TaKk KakK 3TO MO3BOJIUT MX JETSAM CTaTh Oojee

TosiepaHTHBIM. OJIHAKO €CTh OMaceHHue, YTo JIs
ATOTO MeJaroraMm Hajo MpuiaraTh CelralbHbIe
ycwius B yiep0o 310poBbiM aeTsMm [3; 7]. Oue-
BUJIHBIM OCTa€TCs TOT (PAKT, YTO «OCOOBIE» Je-
TH TPeOYIOT K ce0e TOBBIIIICHHOTO BHUMAaHUS OT
yUUTENsl, MOATOMY pPaboTaTh B HHKIIO3MBHOM
KJIACCE OJHO3HAYHO CIIOKHEE, YeM B OOBIYHOM.

I'maBHBIM sTanom ¢dopmupoBanus y Oymy-
IUX TIEJaroroB HOBOTO ICHUXOJIOTO-TIEIaroru-
YEeCKOro KadecTBa — FOTOBHOCTH K Mpodeccuo-
HaJLHOM JIESITEIbHOCTH B YCJIOBUSIX WHKITFO3UB-
HOTO 00pa3oBaHUs, SBJISETCA MEPHO 00YUCHHUS
B By3e. LleHHOCTH ¥ MPUHIUIBI WHKJIFO3UBHOTO
o0Opa3oBaHUs, TpaHCIUpPYEeMble B BYy3e, JAETep-
MUHUPYIOT OCOOEHHOCTH MpodheccHoHaTbHOM
NesTeNbHOCTH Tiearora B HOBOM 00pa3oBa-
TEJIbHON cUTyaluu (MOBEJCHYECKHE U KOMMY-
HUKATUBHBIE CTPATETUU NeAarora, METOAbl €ro
npodeccuonanbHoM nedrenbHocTH) [2]. Uccne-
nosarenu M.IO. Aiibazoa u K.IO. JlaBpunen
MO/l TOTOBHOCTRIO TIefarora K paboTe B YCJIOBHU-
SIX HWHKIIO3UBHOTO O0pa3oBaHUs IOHUMAIOT
«CIIO)KHOE JUHAMUYECKOE 00pa3oBaHWE JIMYHO-
CTH, IO3BOJISIONIEE YCIEIIHO OCYIIECTBIISITh 3Ty
JeaTellbHOCThY [1]. B cBs3u ¢ aTIIM, HE0OX 011~
MO OTMETHUTb, UTO LETbI0 MPOLECcca MOArOTOBKI
OyIymMX TEeaaroroB K paboTe B yCIOBUAX HH-
KIIFO3UBHOTO 00pa3oBaHUs SBISETCS (OPMHUPO-
BaHHE y CTYIACHTOB MPO(ECCHOHATBHO BAXKHBIX
KauecTB U KOMIETEHIIUH.
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HccnenoBanue npoBOaMIOCh Ha Oa3e WHCTH-
TyTa MEJaroruku, MCUXOJOTUU U (UKYIBTYp-
HO-CIIOPTUBHOTO  oOpazoBanus  KaGapauno-
Bankapckoro rocyaapcTBEHHOr0 yHMBEPCHUTETA
r. Hanpunka. B kadyecTBe HCIBITYEMBIX BBICTY-
nuwin oOyuvarouiyecs: OakajaBpuaTa Hampablie-
Huil noaroroBku 44.03.01 Iemarormueckoe 00-
paszoBanue (HauanpHoe oOpazoBanue), 37.03.01
Ilcuxonorus (IlcuxoauarHocTuka M KOHCYJIb-
THupoBaHue Ju4yHOCTH), 37.05.01Knuanueckas

ncuxonorus (Ilaroncuxosornueckas auarHo-
CTHMKa U IcuxoTepanus) B konudectse 70 yerno-
Bek. A ompeznesieHus YpOBHS Pa3BUTUS WH-
KJIIO3MBHOM T'OTOBHOCTH ObUIa MCIIOJIb30BaHA
quarHocruueckas wmeronuka B.B.  Xurprok,
MO3BOJISIOIIAs OOBEKTUBHO OLIEHUTH CTEIEHb
OBJIAJICHUSI CTYAEHTAMU KayKIbIM KOMIIOHEHTOM
VMHKIIIO3UBHOW TOTOBHOCTH. Pe3ynbrarsl nua-
THOCTHKU YPOBHS Pa3BUTHs HMHKIIFO3UBHOM TO-
TOBHOCTH IIPUBEJIEHBI B Tabauie 1.

Tabnuya 1

INPOOEHTHOE COOTHOIIEHUE CTYAEHTOB C PA3JINYHBIM YPOBHEM
PA3BUTHSA MHKJIIO3UBHOM TOTOBHOCTH

I'pynna ucneiTyemsIx «Knununueckue
YpoBeHb pa3BUTHSI TOTOBHOCTH «lenarore «lenxonorm TICHXOJIOTH

[ToBbIlIEHHBIN YPOBEHB 5% - -

Bricokuii ypoBeHb 10% 15% 20%
Cpennuii ypoBeHB 60 % 50% 55%
bazoBblit ypoBeHb 25% 35% 25%

Huskwuit ypoBeHb 5% - -

W3 tabiuusl BUJIHO, YTO HU3KUHA YPOBEHb pPOBAJIU CPEAHMN YpOBEHb FOTOBHOCTH pabOTaTh

WHKJIIO3UBHOM TOTOBHOCTH BBISIBJIEH TOJBKO Yy
Oyayumx memaroroB — 5%. 31ech ke TOJNBKO
OOHapyKEH TOBBINICHHBIA YPOBEHb Pa3BUTHUSA
ATOr0 KavyecTBa, U Takke y 5% HUCHBITYEMBbIX.
WHkito3uBHAs TOTOBHOCTH y 0OoJiee 4eM MOJIo-
BUHBI OyIYIINX YYUTENEeHl HayallbHBIX KIACCOB
(60%) nmocturaer cpenHed BEIMYUHBI, a BBICO-
KHM yPOBHEM Pa3BUTHSI TOTOBHOCTU pabOTaTh B
MHKJIIO3UBHBIX KJlaccax o0nanaroT Toiabko 10%
CTYICHTOB. B NByX ocTaibpHBIX rpymmax Ooiee
BBIPQXXCH BBICOKUU YPOBEHBb PA3BUTHS HHKIIO-
suBHOU roToBHOCTH («Ilcuxomorm» — 15% wu
«Knuanveckue ncuxonoru» — 20%) u MeHee
BbIpakeH 0a30BbIil ypoBeHb («llcuxomorm» -
35% u «Knmaunueckue mcuxonorn»y — 25%).
[TonoBuHa OyAylIMX MCHUXOJOTOB M Ooyee mo-
JIOBUHBI OyAyNUX KIMHUYECKUX TICHXOJIOTOB
001a1al0T CPeTHUM YPOBHEM Pa3BUTHUS HHKIIO-
3UBHOU TOTOBHOCTH.

JloMuHUpYIOIIIUE YHUClia B pe3yibTarax Jaua-
raoctuku (60% — 50% — 55%) mpomemoHCTpH-

B MHKJIIO3UBHOM cpene. Pesynbrarsl Habmone-
HUS U Oecel CO CTyJIEHTaMU IMOATBEPKIAIOT
JTAaHHBIE JUArHOCTUYECKOW METOIUKHU. byayime
MI€/1aroru U IICUXOJIOTH €1a00 OPUEHTUPYIOTCS B
MHKJIIO3UBHBIX 1IEHHOCTSX, 3aTPYIHSIOTCA IpU
PELIEHNN CHUTYAallMOHHBIX IEJarorMyecKux 3a-
nad. OTMeyasi B 1I€JIOM yJOBJIETBOPEHHOCTh OT
BbIOOpa chepsl npodeccuoHanbHOM nesTenbHO-
CTH, C ONACEHHUEM OTHOCSTCS K paboTe ¢ «oco-
ObIMM» y4allUMHCS, OOBACHSAS 3TO HENOCTaT-
KOM TEpHEeHHs, TPYAHOCTSIMHU B3aUMOOTHOIIIE-
HUN C POJUTENIAMHU TaKUX JETEH, OTCYTCTBHEM
CHelHabHbIX 3HAHUH 1O TEXHOJIOTHSIM OpraHu-
3allMU MHKJIIO3UBHOTO 00pa30BaHusl.

Takum o0pa3oM, HA MOMEHT TIPOBEACHUS HC-
CJIeZIOBAaHUS TOTOBHOCTh OYIYLIMX IEIaroroB M
MICUXOJIOrOB K paboTe B YCIOBUSAX HHKIIO3HB-
HOro oOpa3oBaHus chopMUpOBaHA HEIOCTATOY-
HO. OTO CBHJIETENBCTBYET 00 aKTyaJlbHOCTU
npobiemMbl M HEOOXOAWMOCTH JalbHEHIIero
TIOWCKA €€ PEIICHU.



OBIIECTBO, Ne 4(35) | 2024

CIIUCOK JINTEPATYPbI

1. Aubazosa M.IO. IlonrotoBka Oyaynux yuyuTesiael kK paboTe B YCIOBUSAX WHKIFO3UBHOTO 00pa-
3oBanus // [legaroruka. — 2014. — Ne 5. — C. 82-86.

2. Anexuna C.B. TloaroToBka meaaroru4ecKux KajapoB Il MHKIIO3UBHOTO obpazoBanus. — Ile-
narorudeckuit sxypHan bamkoprocrana. — 2013. — C. 26-32.

3. Boporuu E.A. TloBplllieHUE WHKIIO3UBHOW KYJIBTYpPhl POAUTEIICH Kak IeAarormdeckas mpo-
onmema. — CI16: U3n-Bo PI'TIY um. A.U. I'epuiena, 2014. — 1518 c.

4. I'epacumenxo FO.A. TlpodeccuoHanbHO-INYHOCTHAS TOTOBHOCTD Iearora k padore B ycio-
BUSIX MHKJIIO3UBHOTO 0Opa3oBanus — M: Ilegaroruka, 2015. — 145 c.

5. Hoeeposa M.T., Anvbooposa H.b. TlpodheccrnoHanbHO-IMYHOCTHAS TOTOBHOCTh I€/Iarora K pa-
00Te C 1eThbMH C OrpaHHYEeHHBIMU BO3MOXHOCTSIMU 310poBhsi // SCITECHNOLOGY. — Ne 24, —
2020. — C. 30-33. — URL:https://www.scitechnology.ru.

6. Hoceposa M.T., Kouecoxosa M. I'. ®opMupoBaHue TOTOBHOCTU OYAYIIMX MEJaroroB K pado-
Te B yCJIOBHsIX HHKIIO3MBHOTO oOpasoBanus // LINGVO-SCIENCE. — Ne 30. — 2020. —
URL:https://www.lingvo-science.ru.

7. Camapyesa E.I". ®opmupoBanue mpoheccuoHaIbHOM TOTOBHOCTH OyIyIUX MEAaroroB K WH-
KITFO3UBHOMY 00pa30BaHMIO: aBTOped. UC. ... KaHa. ea. Hayk — M: Open, 2012. — 25 c.

THE CURRENT STATE OF THE PROBLEM OF DEVELOPING
STUDENTS' READINESS TO WORK IN INCLUSIVE EDUCATION
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The article substantiates the relevance of the problem of forming the readiness of future teachers to work in
inclusive education. The content of inclusive education is revealed, and the concept of «inclusive teacher
readinessy is defined. A diagnostic technique has been selected and the level of development of the inclusive
readiness of graduate students, future teachers and psychologists has been established. A comparative anal-
ysis of the diagnostic results was carried out and it was concluded that the dominance of the average and
below average level of development of this professionally significant quality, and that the readiness of future
teachers and psychologists to work in inclusive education is not sufficiently formed.

Keywords: inclusive education, children with special educational needs, values of inclusive education, in-
clusive readiness, level of development of inclusive readiness.

nclusive education means educating children

with special needs in general education
schools, eliminating discrimination and provid-
ing favorable conditions for every child. The
effectiveness of introducing an inclusive ap-
proach into the educational system depends,
first of all, on the training of qualified teaching
staff who are aware of the social significance of
their profession, who know the age and psycho-
logical characteristics of pupils with various de-
velopmental pathologies, and who are able to im-
plement constructive pedagogical interaction be-

tween all subjects of the educational environment.
The relevance of this topic lies in the fact that the
problems of the development of inclusive educa-
tion have increased significantly and this is due to
the fact that a prerequisite for the development of
future teachers is the training of universal special-
ists to work with «special» children. In Russia, ac-
cording to the Ministry of Education and Science
of the Russian Federation, more than 50% of «spe-
cial» children are enrolled in regular or correction-
al classes in secondary schools [4; 5; 6]. According
to recent studies, 70% of parents of ordinary chil-
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dren do not object to co-education, as this will al-
low their children to become more tolerant. How-
ever, there is a concern that for this, teachers need
to make special efforts to the detriment of healthy
children [3; 7]. It remains obvious that «specialy»
children require increased attention from the
teacher, so it is definitely more difficult to work in
an inclusive classroom than in a regular one.

The main stage in the formation of a new
psychological and pedagogical quality among
future teachers — readiness for professional ac-
tivity in an inclusive education environment — is
the period of study at a university. The values
and principles of inclusive education, broadcast
at the university, determine the specifics of the
teacher's professional activity in a new educa-
tional situation (behavioral and communicative
strategies of the teacher, methods of his profes-
sional activity) [2]. Researchers M.Y. Aibazova
and K.Y. Lavrinets, a teacher's willingness to
work in an inclusive education environment is
understood as «a complex dynamic education of
a personality that makes it possible to success-

fully carry out this activity» [1]. In this regard, it
should be noted that the purpose of the process
of preparing future teachers to work in an inclu-
sive education environment is the formation of
professionally important qualities and compe-
tencies among students.

The study was conducted on the basis of the
Institute of Pedagogy, Psychology and Physical
Culture and Sports Education of the Kabardino-
Balkarian State University of Nalchik. The sub-
jects were bachelor's degree students in the
fields of 44.03.01 Pedagogical education (Pri-
mary education), 37.03.01 Psychology (Psychodi-
agnostics and personality counseling), 37.05.01
Clinical psychology (Pathopsychological diag-
nostics and psychotherapy) in the number of 70
people. V.V. diagnostic technique was used to
determine the level of development of inclusive
readiness. A trick that allows students to objec-
tively assess the degree of mastery of each
component of inclusive readiness. The results of
the diagnosis of the level of development of in-
clusive readiness are shown in table 1.

Table 1
PERCENTAGE OF STUDENTS WITH DIFFERENT LEVELS
OF INCLUSIVE READINESS DEVELOPMENT
A group of subjects «Educators» «Psychologists» «Clinical
The level of readiness development psychologists»
Increased level 5% - -
High level 10% 15% 20%
The average level 60% 50% 55%
Basic level 25% 35% 25%
Low level 5% - -

The table shows that a low level of inclusive
readiness was found only among future teachers —
5%. Here, only an increased level of develop-
ment of this quality was found, and also in 5%
of the subjects. More than half of future primary
school teachers (60%) have an average level of
inclusive readiness, while only 10% of students
have a high level of readiness to work in inclu-
sive classrooms. In the other two groups, a high
level of inclusive readiness was more pro-
nounced ("Psychologists” - 15% and «Clinical
psychologists» — 20%) and the basic level was
less pronounced («Psychologists» — 35% and

«Clinical psychologists» — 25%). Half of future
psychologists and more than half of future clini-
cal psychologists have an average level of inclu-
sive readiness development.

Dominant numbers in diagnostic results (60% —
50% — 55%) They demonstrated an average level
of willingness to work in an inclusive environ-
ment. The results of observations and interviews
with students confirm the data of the diagnostic
technique. Future teachers and psychologists are
poorly oriented in inclusive values, they find it dif-
ficult to solve situational pedagogical tasks. Noting
the general satisfaction with the choice of the field
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of professional activity, they are wary of working
with "special™ students, explaining this by lack of
patience, difficulties in relationships with the par-
ents of such children, lack of special knowledge on
technologies for organizing inclusive education.

Thus, at the time of the study, the readiness
of future teachers and psychologists to work in
inclusive education was not sufficiently formed.
This indicates the urgency of the problem and
the need for further search for a solution.
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