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JUHI'BUCTUYECKHUE U KYJIbTYPHBIE IIEPCIIEKTUBbI
AHI'VIMUCKOT'O ! Y3BEKCKOI'O A3bIKOB

XAHJTAPOBA Kamona /{aBpaHoBHA
CTapIlHi MpernoagaBaTelb
Tepme3ckuil rocy1apCTBEHHBI YHUBEPCUTET
r. Tepmes, Y306ekucran

B nacmosawee epems pazsumue s361K03HaAHUS NOOYHCOAEM K UZVUEHUIO HE MOAbKO 6HYMPEHHUX, HO U GHEll-
HUX céazell A3viKka. Takoe nonodicenue ceudemenbcmsyem 0 mom, 4mo NpogedeHUe Hay4HbIX UCCIe008aAHUL
1O U3VUEHUIO G3AUMOOCUCMBUS A3bIKOG U UX GIUAHUSA OpYe HA Opyea AGNAemcsi 0OHOU U3 GAJICHBIX 3a0ay
HAYKU A3bIKO3HaHUsA. H36ecmno, umo Xoms A36IK U KYAbMypa AGNIAI0MC PAZHbIMU CEMUOMUYECKUMU CUCTe-
Mamu, OHU 60 MHO20M OIU3KU Opye Opyey. Dmu KOMMEHMAapuu, KoHeuHo, He HanpacHul. Tlpuxod yuenozo Kk
MAaxKomy 6vl800y Oblll MOMUSUPOSAH MHEHUEM YUEHbIX, UZYUAGUIUX 6 NPOULIOM B3AUMOCEA3b A3bIKA U KYJlb-
mypol. Mol counu ymecmHuiM 0CIMAHOBUINBCA HA HEKOMOPBIX U3 HUX.

KuaroueBble cjioBa: S3bIKO3HAHHE, KYJIbTypa, TEOpUS, AUAXPOHUUYECKAsd JIHMHTBOKYJIBTYPOJIOTHS, KPOCC-
JIMHTBUCTHUKA.

CORPORA AND WAYS OF USING IN LANGUAGE TEACHING
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This paper defines corpora and their types, discusses their contribution to language learning and teaching. It also
outlines the changes in knowledge, skills and attitudes that are needed for learners and teachers to take advantage
of the opportunities offered by the availability of corpus resources. The pare discusses direct and indirect use of
corpora in language teaching. Although the paper refers to research and teaching materials and procedures rele-
vant to English language teaching (ELT) it addresses issues related to language teaching in general.
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he corpus-based approach to linguistics and

language education has gained prominence
over the past four decades, particularly since the
mid-1980s. This is because corpus analysis can be
illuminating «in virtually all branches of linguistics
or language learning» [3, p. 11] corpora have been
used extensively in nearly all branches of linguis-
tics including, for example, lexicographic and lexi-
cal studies, grammatical studies, language varia-
tion studies, contrastive and translation studies,
diachronic studies, semantics, pragmatics, stylis-
tics, sociolinguistics, discourse analysis, forensic
linguistics and language pedagogy. According to
McCarthy [6, p. 125] corpus linguistics represents
cutting-edge change in terms of scientific tech-
niques and methods and probably foreshadows
even more profound technological shifts that will
‘impinge upon our long-held notions of education,
roles of teachers, the cultural context of the deliv-
ery of educational services and the mediation of
theory and technique’.

The early 1990s saw an increasing interest in
applying the findings of corpus-based research to
language pedagogy. The upsurge of interest is evi-
denced by the eight well-received biennial interna-
tional conferences on Teaching and Language
Corpora (TaLC) held in Lancaster, Oxford, Graz,
Bertinoro, Granada, Paris and Lisbon. These
works cover a wide range of issues related to using
corpora in language pedagogy, e.g. corpus-based
language descriptions, corpus analysis in the class-
room and learner corpus research (cf. Keck, 2004).

Leech has developed three convergence: the in-
direct use of corpora in teaching (reference pub-
lishing, materials development, and language test-
ing), the direct use of corpora in teaching (teaching
about, teaching to exploit, and exploiting to teach)
and further teaching-oriented corpus development
(languages for specific purposes (LSP) corpora,
first language (L1) developmental corpora and
second language (L2) learner corpora.

The use of corpora in language teaching and
learning has been more indirect than direct. The
indirect approach centers on the impact of cor-
pus evidence on syllabus design or teaching ma-
terials and is concerned with corpus access by
researchers and although to a lesser extent mate-
rials designers. The direct approach is more
teacher- and learner-focused. Instead of having to
rely on the researcher as mediator and provider of

corpus-based materials, language learners and
teachers get their hands on corpora and concord-
ance tools themselves and find out about language
patterning and the behavior of words and phrases
in an «autonomous» way [2, p. 165]. This is per-
haps because the direct use of corpora in language
pedagogy is restricted by a number of factors in-
cluding, for example, the level and experience of
learners, time constraints, curricular requirements,
knowledge and skills required of teachers for cor-
pus analysis and pedagogical mediation, and the
access to resources, such as computers, and ap-
propriate software tools and corpora, or a combi-
nation of these.

According to McEnery and Xiao indirect use
of corpora in language teaching includes a num-
ber of resources. Corpora can be said to have
revolutionized reference publishing, be it a dic-
tionary or a reference grammar, in such a way
that dictionaries published since the 1990s are
typically have used corpus data. Corpora are
useful in several ways for lexicographers. The
greatest advantage of wusing corpora in
lexicography lies in their machine-readable
nature, which allows dictionary makers to extract
all authentic, typical examples of the usage of a
lexical item from a large body of text in a few
seconds. The second advantage of the corpus-
based approach, which is not readily available
when using citation slips, is the frequency
information and quantification of collocation
that a corpus can readily provide.

Another branch of general corpora research that
has exerted some influence on the design of refer-
ence works and, to a lesser extent, teaching materi-
als is the area of phraseology and collocation stud-
ies. Tim Johns, who pioneered direct corpus appli-
cations in grammar and vocabulary classes at the
University of Birmingham (UK) in the 1980s,
suggested to «confront the learner as directly as
possible with the data, and to make the learner a
linguistic researcher» (Johns, 2002, p. 108). Johns
(1997) also referred to the learner as a «language
detective» and formulated the motto «Every stu-
dent a Sherlock Holmes!»

Following John’s example, a number of re-
searchers have discussed ways in which corpora
and concordances can be used by language
learners. Bernardini [2], for example, described
the positive effects of what she calls corpus aid-
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ed discovery learning with the BNC, and de-
scribed corpora as «rich sources of autonomous
learning activities».

This article has focused on the relationship be-
tween corpus research and language teaching. It
has discussed a range of developments in the
emerging field of applied corpus linguistics may
positively impact language teaching. The corpus
resources and methods have great potential to im-
prove pedagogical practice and that corpora can
be used in a number of ways, indirectly to inform
teaching materials and reference works and direct-
ly as language learning tools and repositories for

LITERATURE

the design of data-intensive teaching activities.

In conclusion, if these two tasks are accom-
plished, it is our view that corpora will not only
revolutionize the teaching of subjects such as
grammar in the twenty-first century as [4] has
predicated, they will also fundamentally change
the ways we approach language education, in-
cluding both what is taught and how it is taught.
As Gavioli and Aston [5] argue, corpora should
not only be viewed as resources that help teach-
ers to decide what to teach, they should also be
viewed as resources from which learners may
learn directly.
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KOPITYCHI 1 CITIOCOBBI UX UCITOJIB3OBAHUA
B OBYUYEHUU A3BIKAM

TOLIITYJIATOBA Mexpunnco Kuninuesna
JOKTOPAHT
TepMe3ckuil rocy1apCTBEHHBIN YHUBEPCUTET
r. Tepmes, Y306ekucran

B cmamve daemcs onpedenenue nOHAMUI KOPRYC, ONUCHIBAIOMCS MUNbL KOPNYCd, 00CYyiHcoaemcs e2o 3Ha-
YeHue 8 U3yHeHUul U NPenodasanuU a3vlkos. B cmamve maxoice onucvl8aiomes uzmeHenus: 6 3HAHUSX, HAGbL-
Kax U OMHOWEHUSX, KOMOpble HeoOX00UMbl YUAUUMCSL U YYUNETsiM, YMOo0bl 80CNOIb308AMbCS BO3MONICHO-
cmsaMuU, NPedoCmABIAeMbIMU HATUYUeM KOPHYCHbIX pecypcos. B cmamve obcysicoaemces npsamoe u KOCEeH-
HOe UCHONb308aHUe KOPNYCO8 8 00yueHuu s3vIKy. Xomsi cmamvsi U OMHOCUMCS K UCCTe008aAMENbCKUM U
VUEOHbIM MaAmMepuanam, OMHOCAWUMC K npenoodasanuio auenutickoeo asvixa (ELT), 6 neil makoice pac-
CMampuBaromcst BONPOChHl, CEA3AHHbBIE C NPENOOABAHUEM A3bIKA 8 YENOM.

KaroueBbie ciioBa: xopiryc, oOydeHHEe S3bIKY, MPSAMOE M KOCBEHHOE HCIOJB30BaHHE KOPITYCOB, Y4eOHBIN

Mmarepuail.
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