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This article provides a theoretical justification for intercultural communicative competence as a key compo-
nent of the professional development of Chinese language teachers. It examines contemporary approaches to
understanding this competence as a multidimensional construct, including cognitive, affective-value, behav-
ioral, and reflective-professional components. The study argues that, in the context of the internationaliza-
tion of education, Chinese language teachers function not only as transmitters of linguistic knowledge but
also as mediators between cultures, facilitating pedagogical interaction, interpreting cultural meanings, and
adapting instruction to diverse educational contexts. Particular attention is paid to the functions of intercul-
tural communicative competence, as well as to the main directions of its development within pre-service and
in-service teacher education. The article also identifies key challenges, such as the predominance of linguis-
tic orientation, the simplified understanding of culture, insufficient reflective training, and limited institu-
tional support. It concludes that intercultural communicative competence plays a system-forming role in the
structure of teachers’ professional competence.
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I ntroduction. In the context of globalization,
the internationalization of education, and the
rapid development of Teaching Chinese as a
Foreign Language, the requirements for the
professional preparation and development of
Chinese language teachers are undergoing sig-
nificant transformation. A contemporary Chi-
nese language teacher can no longer be viewed
solely as a transmitter of linguistic knowledge
and pedagogical techniques. Their professional
activity takes place within a multicultural educa-
tional environment, where language teaching is
inevitably intertwined with the interpretation of
cultural meanings, the negotiation of diverse
communicative norms, and the construction of
mutual understanding among learners from dif-
ferent cultural backgrounds. In this regard, inter-
cultural communicative competence acquires par-
ticular significance, as it ensures not only the ef-
fectiveness of pedagogical interaction, but also the
successful realization of the teacher’s mediating,
adaptive, and developmental functions.

The relevance of this study lies in the fact
that, in existing research, the professional de-
velopment of Chinese language teachers is often

examined primarily through the lens of linguis-
tic, methodological, and subject-specific train-
ing, while intercultural communicative compe-
tence is frequently treated as a supplementary
rather than a system-forming component of
professionalism. However, the nature of teach-
ing Chinese as a foreign language requires con-
stant engagement with culturally embedded
meanings, politeness norms, pragmatic patterns of
communication, and differences in learners’ ed-
ucational expectations. This makes intercultural
communicative competence not an external ad-
dition to professional training, but its internal
structural foundation.

The aim of this article is to provide a theo-
retical justification for intercultural communica-
tive competence as a core component of the
professional development of Chinese language
teachers. To achieve this aim, the article exam-
ines the theoretical foundations of this compe-
tence, analyzes its structure, defines its role in
pedagogical interaction, cultural mediation, pro-
fessional adaptability, and identity formation,
and explores the main directions for its devel-
opment within pre-service and in-service teach-
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er education. The scientific novelty of the study
lies in the reconceptualization of intercultural
communicative competence not as a partial as-
pect of language education, but as an integrative
and system-forming element of the professional
competence of Chinese language teachers.

Theoretical Foundations and Structure of
Intercultural Communicative Competence.
Recent studies have increasingly moved beyond
the narrow interpretation of intercultural com-
municative competence as a supplementary as-
pect of language proficiency and have instead
treated it as a complex educational construct
embedded in professional practice. In contem-
porary teacher education research, 1CC is gen-
erally understood as an integrated competence
that combines cultural knowledge, attitudes to-
ward diversity, interactional skills, and reflec-
tive awareness. Such an understanding empha-
sizes that successful communication in inter-
cultural settings depends not only on linguistic
accuracy, but also on the ability to interpret
culturally conditioned meanings, negotiate dif-
ferences, and respond appropriately to diverse
social expectations. In this sense, ICC has
gradually developed from a language-centered
model of communication into a broader frame-
work of culturally situated interaction and
meaning-making [12].

This broader interpretation is also reflected
in Russian pedagogical scholarship, where in-
tercultural competence is examined in relation
to adjacent concepts such as communicative and
sociocultural competence. Researchers argue
that these notions should not be reduced to iso-
lated categories, since they all point to the ne-
cessity of understanding communication as a
value-laden and context-dependent process.
From this perspective, intercultural competence
involves not only familiarity with another cul-
ture, but also the capacity to establish dialogue
across cultural boundaries and to interpret
communicative behavior in light of different
systems of meanings and norms. Such a theo-
retical position is especially important for edu-
cational research, because it allows intercultural
competence to be viewed as an essential com-
ponent of pedagogical interaction rather than as
an external addition to language teaching [1].
Within the field of Chinese language education,

the significance of this approach becomes even
more evident. The existing literature shows that
Chinese language teachers work in a particular-
ly complex professional space, since they are
expected to perform a dual role. On the one
hand, they teach linguistic forms, discourse pat-
terns, and communicative conventions; on the
other hand, they interpret the cultural assump-
tions embedded in language use and help learners
understand culturally specific meanings. In this
regard, the teaching of Chinese cannot be limited
to grammar and vocabulary, because many lan-
guage forms are inseparable from politeness
norms, hierarchy, relational sensitivity, and cul-
turally specific pragmatic expectations. Moreover,
research on language teacher identity demon-
strates that the way teachers approach intercultural
communicative competence is closely connected
with how they perceive their own professional
role. Teachers who see themselves as mediators
between cultures are more likely to integrate in-
tercultural understanding into classroom practice
and to regard cultural explanation as a constitutive
part of language education [4].

The structure of ICC in Chinese language
teachers is therefore best understood as multidi-
mensional and professionally embedded. Chinese
scholarship on international Chinese language
teaching has highlighted that this competence in-
cludes, first of all, a cognitive dimension, namely
knowledge of Chinese culture, awareness of stu-
dents’ cultural backgrounds, and understanding of
the differences that shape discourse and commu-
nication. In addition, ICC has a behavioral dimen-
sion, since teachers must be able to act appropri-
ately in intercultural situations, prevent or resolve
misunderstandings, and adapt their communica-
tive strategies to concrete educational contexts.
Finally, the literature suggests that these dimen-
sions can only function effectively when support-
ed by reflective-professional awareness, that is, by
the teacher’s ability to critically examine personal
cultural assumptions and to modify pedagogical
behavior accordingly. Such a combination of
knowledge, value orientation, communicative ac-
tion, and reflection is especially relevant in Chi-
nese language teaching, where the formation of
intercultural communicative competence is insep-
arable from the interpretation of culturally marked
linguistic phenomena [6; 3].



OBIIECTBO, Ne 2(41) | 2026

Taken together, the reviewed studies indicate
that ICC should be treated not as an optional
extension of teacher competence, but as a foun-
dational element of the professional activity of
Chinese language teachers. Its theoretical sig-
nificance lies precisely in its integrative nature:
it connects cultural understanding, pedagogical
communication, professional identity, and re-
flective practice into a unified competence
framework. This makes ICC a necessary con-
ceptual basis for analyzing the professional de-
velopment of Chinese language teachers in con-
temporary intercultural educational contexts.

Intercultural Communicative Competence
as the Core of Professional Development. In-
tercultural communicative competence should
be regarded as one of the central dimensions of
the professional development of Chinese lan-
guage teachers because it directly shapes the
quality, direction, and educational effectiveness
of their work. In contemporary international
Chinese language education, teaching cannot be
reduced to the transmission of vocabulary,
grammar, and pronunciation. Classroom interac-
tion takes place within a culturally structured
environment in which meanings are influenced
by different communicative expectations, value
orientations, and norms of participation. For this
reason, effective pedagogical interaction de-
pends not only on the teacher’s linguistic and
methodological preparation, but also on the
ability to communicate in a culturally appropri-
ate, flexible, and pedagogically meaningful way.
When such competence is insufficient, even
well-designed instruction may lose effectiveness,
since misunderstandings may arise not from
language itself, but from differences in interpre-
tation, expectations, and interactional conven-
tions [5]. At the same time, intercultural com-
municative competence constitutes the founda-
tion of cultural mediation, which is one of the
defining professional functions of Chinese lan-
guage teachers. In intercultural educational set-
tings, teachers are expected to explain not only
what a linguistic form means, but also why it is
used in a particular social and cultural context.
Chinese language teaching is especially de-
pendent on such mediation because many ex-
pressions, discourse patterns, and pragmatic
choices are inseparable from broader cultural

assumptions concerning politeness, hierarchy,
relational sensitivity, and contextual appropri-
ateness. The teacher therefore serves as a bridge
between cultural frameworks, helping learners
interpret Chinese language phenomena in ways
that are both linguistically accurate and cultur-
ally intelligible. In this sense, intercultural
communicative competence enables the teacher
to transform cultural difference from a source of
difficulty into a resource for learning and mutu-
al understanding [7].

This competence is equally important as a
condition for pedagogical adaptability. Chinese
language teachers frequently work with learners
whose educational experiences, communicative
habits, and cognitive preferences differ consid-
erably. As a result, professional growth requires
the capacity to modify teaching strategies ac-
cording to concrete classroom realities rather
than relying on uniform instructional models.
Intercultural communicative competence sup-
ports such adaptability because it allows teach-
ers to recognize culturally shaped learning be-
haviors, interpret student responses more accu-
rately, and adjust classroom communication in
ways that sustain participation and understand-
ing. It also encourages a reflective mode of pro-
fessional action in which teaching is treated as a
context-sensitive process requiring continuous
adjustment and pedagogical judgment [11].
Furthermore, intercultural communicative com-
petence plays an important role in the formation
of professional identity. A teacher working in
international Chinese language education grad-
ually defines professional self-understanding
through interaction with culturally diverse stu-
dents, institutions, and educational expectations.
In this process, the teacher does not simply ac-
quire new techniques, but reconsiders the
meaning of being a language educator in an in-
tercultural world. Professional identity is thus
shaped by the recognition that teaching Chinese
involves cultural interpretation, dialogic en-
gagement, and responsibility for building mutu-
al understanding across differences. Such iden-
tity formation strengthens the teacher’s sense of
professional purpose and gives intercultural
competence a developmental significance that
extends beyond classroom performance alone
[9]. Rather than functioning as an additional
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skill attached to an already completed profes-
sional profile, it provides internal coherence to
the various dimensions of teacher competence.
In the case of Chinese language teachers, whose
work is inherently situated at the intersection of
language, culture, and education, this integrative
role is particularly evident. ICC makes it possi-
ble to unite knowledge, values, communication,
and reflection within a single professional
framework, and for that reason it can justifiably
be viewed as a core component of professional
development [8].

Functions and Development of Intercul-
tural Communicative Competence. Intercultural
communicative competence performs several es-
sential functions in the professional activity of
Chinese language teachers and, for this reason,
occupies a practical as well as a developmental
position within teacher education. Its educational
function lies in the fact that it allows language
teaching to move beyond the transmission of lin-
guistic forms toward the formation of culturally
informed communicative ability. In the context of
international Chinese language education, students
are expected not only to understand vocabulary
and grammar, but also to interpret culturally
marked meanings, communicative intentions, and
patterns of interaction.

Because of these functions, the development
of ICC should be treated as a systematic task in
teacher education rather than as a supplemen-
tary element of professional preparation. At the
pre-service stage, intercultural training needs to
be integrated into the curriculum in a structured
way, with clear links between theoretical study
and pedagogical application. The preparation of
future teachers requires not only courses on
language and culture, but also opportunities to
analyze intercultural situations, examine cases
of classroom misunderstanding, and connect
cultural knowledge with concrete teaching deci-
sions. This developmental logic should continue
in in-service professional education, where con-
tinuous training, international exchange, and
collaborative learning can help teachers refine
their intercultural sensitivity in response to real
educational challenges. Research on lesson
study in intercultural education shows that col-
laborative inquiry creates favorable conditions
for connecting theory with practice and for

transforming intercultural teaching from an ab-
stract 1ideal into a reflective and con-
text-sensitive pedagogical process. At the same
time, the development of ICC requires reflective
practice and authentic intercultural experience.
Reflection allows teachers to evaluate their own
assumptions, reconsider habitual ways of ex-
plaining cultural phenomena, and adapt com-
munication strategies to specific learners and
institutions. Participation in real intercultural
environments is equally important because
competence cannot be fully formed in the ab-
sence of lived interaction with cultural diversity.
For Chinese language teachers, this means that
professional development should include not
only methodological training, but also sustained
involvement in multilingual and multicultural
educational settings. Earlier studies of interna-
tional Chinese teachers’ intercultural compe-
tence have already shown that teachers often
recognize the importance of this competence,
while at the same time demonstrating uneven
preparedness in its practical application, which
confirms the need for more consistent develop-
mental support [10].

These considerations also reveal several per-
sistent challenges. One of the most common
problems is the overemphasis on linguistic
knowledge at the expense of intercultural un-
derstanding. Another is the simplified treatment
of culture as a fixed body of national facts rather
than as a dynamic system of meanings and prac-
tices. In addition, reflective training is often in-
sufficient, which weakens teachers’ ability to
critically examine their own cultural positioning
and pedagogical choices. Finally, institutional
support remains uneven. If ICC is to become a
genuine component of professional develop-
ment, it must be embedded in standards, curric-
ula, learning outcomes, and assessment proce-
dures. In this regard, the interpretation of the
International Standard for Teachers of Chinese
as a Foreign Language demonstrates that pro-
fessional requirements for Chinese language
teachers increasingly include intercultural di-
mensions and therefore call for a more coherent
alignment between teacher preparation, evalua-
tion, and professional expectations [2].

Conclusion. The analysis conducted in this
study demonstrates that intercultural communi-
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cative competence occupies a central position in
the structure of the professional development of
Chinese language teachers. Its significance lies
not only in enhancing the effectiveness of ped-
agogical interaction, but also in enabling teachers
to perform interpretive, mediating, adaptive, and
developmental functions within intercultural edu-
cational contexts. In the teaching of Chinese as a
foreign language, this competence allows for the
integration of linguistic instruction with the un-
derstanding of cultural differences, the considera-
tion of pragmatic communication norms, and the
continuous reflective re-evaluation of pedagog-
ical practice. Therefore, intercultural communi-
cative competence should be regarded as a sys-
tem-forming component of professional compe-
tence, integrating cognitive, value-based, behav-
ioral, and reflective dimensions of teaching.

At the same time, the study indicates that the
effective development of this competence re-
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MEKKYJIBTYPHASA KOMMYHUKATUBHAS KOMIIETEHIIUA KAK
KJIIOUEBOM KOMIIOHEHT INPOPECCHOHAJIBHOI'O PA3BBUTHUA
HPEITOJABATEJIEM KUTAUCKOI'O A3bIKA

E IOUMDH
aCIMPaHT
Poccuiickuil ynuBepcuret apy:x0s! HaponoB uM. [larpuca JIlymymOsI
. MockBa, Poccus

Cmamus nocesueHa meopemuyeckomy 0OOCHOBAHUI) MENCKYIbIMYPHOU KOMMYHUKAMUBHOU KOMNEmMeHYul
KaK KAI0Ye8020 KOMHOHEHMA NPOopeccuoHanbHo20 pazeumus npenodasameineti KUmaickozo a3vika. B pabo-
me paccmMampugaromess CospemMeHHble no0xX00bl K HOHUMAHUIO OAHHOU KOMNEMeHYUU KaK MHO2OMEPHO20
00pazosanus, BKIOYAIOULE20 KOSHUMUBHDIL, YEeHHOCMHO-adekmusHblll, nosedenyeckuli u pegrexcus-
HO-npogheccuoHanvholii Komnorenmol. OOOCHOBbIBACMCS, YMO 8 YCI08UAX UHMEPHAYUOHATUZAYUU 00pa30-
6aHUSL NPEN00Asamendb KUMallcKo2o s3bIKd 8blCIYyNnaem He mMoOIbKO KAK HOCUMENb A3bIKOGbIX 3HAHUL, HO U
KaK HOCPeOHUK MedcOy KYIbmypamu, obecnedusanuull nedazocuieckoe giaumooelcmsue, uHmepnpema-
YUK KYIbMYPHBIX CMBICI08 U A0anmayuto 0Oy4eHus K MHO02000pasuio o6pa30eamesibHblX KOHMEKCHOS.
Ocoboe eHumanue yoensemcs QYHKYUAM MeNHCKYTbMYPHOU KOMMYHUKATMUGHOU KOMNemeHyuu, Hanpaeie-
HUSM ee pazeumust 8 cucmeme no020mosKY U NosvlueHUs Kearupurxayuu npenodasamenetl, a maxice npo-
Onemam, C6a3aHHbIM C NPeoOIA0AHUeM TUHSBUCIMUYECKOU HANPAGIeHHOCU, VNPOUJeHHbIM NOHUMAHUEM
KYAbmMypol, HeOOCMAMKOM PepIeKCUSHOU NOO2OMOBKU U OSPAHUYEHHOU UHCIMUMYYUOHATLHOU NOOOEPAHCKOL.
Jlenaemcs 6b1800 0 cucmemoobpasyiouell poiu OaHHOU KOMHEmeHyuu 8 CMpYKmype npo@ecCcUOHaTbHOU
KOMHemeHmHOCU npenodasamelis KUMANCKO20 A3bIKA.
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MeIarorndeckoe B3anMo/iecTBIe, IpodeccHoHATbHAS KOMIIETEHTHOCTh, MEXKKYJIBTYpHOE 00pa3oBaHHe.



